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Chapter I. INTRODUCTION 
Statement of ~ Problem. The purpose of this 
thesis is to acquaint the beginning supervisor of music 
with the historical development of music supervision 
and with the various aspects of the subject as they 
apply to his work in the elementary school. 
Significance .2f ~ Problem. The beginning 
music su:gervisor needs to know the fundamental objec-
tives, functions, and techniques of supervision in order 
to realize the maximum teacher and administrator -growth 
in his · position as supervisor of an elementary school 
music program •. 
Definitions. The word supervision according to 
Gehrkens means literally, 111 higher v,ision, 1 this imply-
ing 'better vision.•"l 
Melchior defines supervision as the following: 
11Supervision means, essentially, 'superior vision.'"2 
The words "Supervisor, supervision, and super-
visory program, relate to the instructional phases of 
school plans and activities," according to Melchior.3 
1 Karl Gehrkens, Music in the Junior High School, 
Boston, c. c. Birchard and Co., 1936, P• 211 
2 \'lilliam T. Melchior, Instructional Supervision, 
Boston, s. C. Heath and Co., 1950, p. 5 
3 Ibid. P• 6 
1 
A special person, the supervisor, is charged 
with the responsibility of coordinating all school 
personnel and making available outside agencies 
and resources in order to make this result come 
more speedily.l 
Supervision is in general what has been in 
modern times, and expert technical service 
primarily concerned with studying and improving 
the conditions that surround learning and pupil 
growth.2 
A supervisor is a teacher who helps other 
teachers to want a good educ~tional program, and then 
cooperatively assists them in achieving this aim. 
Traditional supervision holds that the class-
room teacher is inadequately trained, and needs care-
ful direction and training. 
Modern supervision is a cooperative democratic 
activity shared by both the teacher, supervisor, and 
the principal primarily focusing attention upon the 
pupil. A service which is centered upon improving the 
learning situation with more than one person responsible 
for the outcome. 
Delimitations. It is not the attempt of the 
author to develop completely a program of music super-
vision in the elementary school, but it is planned to 
compile pertinent data, through a study of the early 
1 Marcia Everett, ed., The Rural Supervisor at Work, 
Washington, D. c., The Department of Rural Education, 1949, 
P• 12 
2 Arvil 8. Barr, William H. Burton, Leo Brueckner, 
Supervision, N.Y. , Appleton-Century-Crofts, Inc • , 1947, p. 11 
2 
attempts, and the more recent developments in general 
supervision, and more specifically in elementary . music 
supervision, through a study reviewing the techniques 
of the past, and devising a set of more modern techniques 
which will aid the beginning supervisor of music to 
organize his own program more effectively. 
Specific Statement of the Problem. The specific 
purpose of this thesis is to develop an adequate under-
standing of a program of music supervision compiled 
along accepted educational philosophies and practices 
of today. A program that will be helpfully informative, 
as well as one conforming to the ideals of good music 
education. 
Review of ~· The review of literature on the 
subject of supervision included the persual of many 
books, articles from scholarly music periodicals, and 
pamphlets on music education. This review also includ-
ed many texts on the subject of general supervision. 
There have been many books written on the subject of 
general supervision in the public schools, books includ-
ing practically every phase of supervision as an adminis-
trative and instructional service. 
The materials revealed many sources of information 
pertinent to the problem of supervision in the elementary 
school. Sources dating as far back as the early 1700's 
when supervision supposedly came into existance in the 
public schools in the form of citizens committees, and 
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much later as boards of education. A striking lack in 
books on ·music supervision in the elementary school, as 
well as other levels, appears to be present today. 
This lack in adequate books on music supervision, seems 
to be compensated by the fact that many articles have 
been written by competent authorities on .music super-
vision in the elementary school in many of our leading 
educational periodicals on music. The articles written 
in these publications are concerned with many of the 
current problems encountered in administrating music 
supervision in the elementary school. 
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Chapter II. THE HISTORICAL DINELOPMENT OF SUPERVISION 
The Early History of Supervision. As history 
describes, early education was primarily of a local 
nature. The first schools were one-room school houses 
wh ich included grades one through eight. These schools 
were controlled by private teachers, community and town 
districts·, churches, and various societies. These 
groupa which cared for education acted as individuals 
with little or no aff~iiation with the state. The 
following quote describes the early appearence of super-
vision in the schools. 
Almost as soon as schools were established in the 
northeastern Colonies, the selectman of the towns 
were directed by the General Courts to secure teachers 
of certain religious and moral qualities. Nothing 
was said about inspectio~ or supervision of schools. 
The next step was, in the early 1700's specifically 
in 1709 in Boston, the appointment of committees of 
citizens to visit and inspect the plant and equip-
ment and to examine pupil achievement. Not until 
many years later was ment i on made of inspecting the 
teacher's methods, criticizing them and advising him 
concerning teaching. Until about 1714 the committees 
were made up largely of ministers, and learning was ac 
qualification for membership. Between 1714 and 1719, 
using Boston as an illustration, both ministers and 
selectman served on these committees, thus indicating 
the beginnings of public responsibility for inspection. 
From about 1721 on, the committees were made up of 
selectmen and others whom they invited. At first the 
committees were concerned largely with the Latin 
grammar schools, but as time went on, they widened 
their scope to include all schools and the function of 
criticizing and advising the teacher.l 
I Arvil S. Barr, ·vVilliam Burton, Leo Brueckner, 
Supervision, N.Y., Appleton-Century-Crofts, Inc., 1947, p. 3 
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Under early laws, state aid for schools could be 
accepted or rejected by the local schools. But once a 
community or district school accepted state aid, the 
state was in a position to demand and enforce such things 
as reports in attendance, income, teachers hired, expenses, 
subjects to be taught, and teacher certification. This led 
to increased control by the state, and eventually certain 
conditions had to be met by the community in order to 
receive aid from the state. This did not mean at this time 
that all schools were receiving state aid. Many continued 
on with no financial aid from the state. ~t was not until 
much later that the state was to support all schools. The 
communities who accepted state aid were more than willing 
to do so, but resented it when the state sought to control 
any of their power, or demand various reports on the con-
dition of education in their respective community. 
As time passed, more control was given to the state. 
As the state gained in control, school officers came into 
existance. The school population grew larger as the towns 
and communities increased in size. This brought about more 
than one teacher, and in some cases several teachers in one 
building. A teacher who showed leadership qualities was 
usua~ly appointed as principal-teacher, and in many in-
stances was given minor administrative and managerial duties. 
Duties of a supervisory nature were not allocated to prin-
cipals until much later. As yet the principal was not con-
sidered a supervisory officer, as are many principals today. 
6 
Supervision: -A New Administrative Technique. Early 
in the nineteenth century, a new officer, the superintend-
ent of schools came upon the scene. There was much opposi-
tion by the local boards of education towards this new 
officer because many of their duties were now vested in the 
newly created superintendent. In the beginning the super-
intendent was a minor administrator • . Today, in most situa·-
tions, and in~ · possibly all, he is the chief executive, al-
though in various communities in 1938, particularily in 
New England and the deep South, the school boards retained 
many of the administrative functions which normally would 
be performed by the superintendent. 
The first state in the United States to create a 
state officer to exercise supervision over. its schools 
was New York state. . In 1812 Gideon Hawley was appointed 
supervisor. His duties were, 11 to collect, tabulate, and 
edit the school statistics as to attendance, teachers, 
term, and finance as demanded by law."l In 1821 this 
office was abolished, and the Secretary of State acted 
ex officio, as the superintendent of schools which thus 
far had accepted state aid. In 1854-, New York again 
created the office of Superintendent of Public Instruction. 
This office remained until the present time. 
Massachusetts in 1826 passed a law whereby each 
town or district was required to appoint a school com-
mittee to exercise general supervision over all the schools 
1 Ellwood P. Cubberly, Public IDducation in the United 
States, N.Y., Houghton Mifflin Co., 1934, p. 218 
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of' the tmms and districts, to select the text books, 
examine and give certification to the teachers employed. 
Also in the same year, Maryland created its office of 
superintendent. Illinois, Vermont, ~nnsylvania, and 
Tennessee were soon to follow. . A report by Horace Mann 
in 1838 reveals the need for some type of supervision in 
the schools of Massachusetts. 
While all due respect should be accorded to teachers, 
and certainly no class in the community are more deserv-
ing both of emolument and of social consideration than . 
they, yet, as our school system is now administered, we 
are not authorized to anticipate any more fidelity and 
strenuousness in .the fulfillment of duty from them than 
from the same number of persons engaged in any reputable 
employment. This state employs annualy, in the Common 
sc:pools, more than three thousand teachers, at an ex-
pense of more than four hundred and sixty-five thousand 
dollars raised by direct taxation. But they have not 
one-thousandth the part of the supervision which watches 
the same number of persons, having the care of cattle, 
or spindles, · or the retail of shop goods. Who would 
retain his reputation not for prudence, but for sanity, 
if he employed men on his farm, or in his factory or 
clerks in his counting-room, month after month, with-
out oversight and even without inquiry? In regard to 
what other services are so indifferent where remunera-
tion swells to such an aggregate?! 
Rhode Island created its school officers in 1845, 
N~w J era ey in 1846, Louisanna and Iowa. in 1847, and 
California in 1849. Soon after thi·s many other sta tea 
were to adopt school officials. These state officers 
continued down to the present time. They a~so used the 
title of Superintendent of Public Instruction. The 
I Horace Mann, . "Lectures and Reports on Education,'! 
Life and Works of Horace Mann, ed., Mrs. Mary Mann, 1807 . 
P• 402 . 
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initial statute that created the first superintendent 
in the United States prescribed the following duties: 
to prepare plans for the improvement of organization 
and management, to report estimates and costs, to per-
form all duties relative to the welfare of the schools, 
to take charge of the sale of lands, to take an oath 
that he will perform his duties faithfully to the beat 
of his ability. 
County and city supervision was very slow to 
develop. As education gradually became considered a 
function of the state, the need for control in adminis-
tration below the state level became necessary •. Through 
the passage of laws 1n the various states, county super-
intendents evolved. Their duties were of a clerical nature. 
They were often expected as part of their duties to visit 
the schools, and to examine, and certify teachers for 
employment. As you will recall the duties specified 
above were similiar to the duties which the state super-
intendent had to perform in days past. 
The first city supervisor was hired in Providence, 
Rhode Island in 1836. About this same time, Cambridge, 
Yassachusetts employed a city supervisor. Many other 
larger cities throughout the United States were soon to 
follow this practice. The idea of the us·e of a city 
supervisor was a gradual procedure which gained impetus 
as the cities saw the need and the importance of education 
being controlled at this level. "By 1860, there were 
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twenty-four cities with superintendents."l The status 
of supervision in the public schools in the United States 
by 1861 was as follows:2 
18 states had no supervision provided 
8 states had an ex-officio state school office 
11 states had a regular state school officer 
1 state had a county superintendent of schools 
6,_ states had both state and county school officers 
Supervision as we know it today gained its entry 
into the educational system in Boston on a voluntary basis 
through the health problem at tpat time. A series of 
epidemics brought about a program of health supervision 
in the city in 1894. In 1895, Chicago created the depart-
ment of Supervision of Health in its schools. New York 
city followed in 1897, and the city of Philadelphia in 
1898. Supervision gained some prominence after its intro-
duction in these school systems at this time. This was 
probably one factor which brought about a movement to in-
clude supervision in other aspects of education. 
The Beginning of Modern Supervision. Modern super-
vision actually had its beginnings in the early part o~ 
the twentieth century. Before this, supervisory functions 
1 Alonzo F. Meyers, Education in a .Democracy, 3rd • . 
ed., N.Y., Houghton Mifflin Co., 1948, p. 115 
2 Ellwood P. Cubberly, Public Education in the 
United States, N.Y., Houghton Mifflin Co., 1934, p. 217 
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were few and generally concerned with control of teach-
ing procedures and classroom management at the city level 
of administration. At the turn of the century, Elliot 
advanced the follovring definition of supervision: 
11 Supervismr11 control is concerned with what should be 
taught, when it should be taught, to whom, by whom, now 
and to what purpose. 11 l Although this definition seemed 
sufficient at the time, we find today that this alone 
does not suffice to make supervision function, especially 
the word control which has all but disappeared in the 
language of educators in todays educational philosophies 
on supervision. A more eemocratic and cooperative ap-
proach was soon to be introduced in the administration 
of supervision. 
Music as a definite part of the curriculum enter-
ed the public schools in Boston in 1838. The addition of 
this special subject brought about the need for sp.ecializ-
ed music teachers. The beginning practice of having the 
pupils taught entirely by the special music teacher was 
soon found to be inadequate. There were not enough 
qualified teachers of music at the time. The city of 
Cleveland was the first educational system to inaugurate 
the plan of music being taught by the grade teacher. If 
music was to be taught by the grade teacher, some form 
I Edwin c. Elliot, City School Supervision, Yonkers 
N.Y., World Book Co., 19l4, P• 12 
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of supervision would have to be instituted so that the 
correct methods and procedures could be carried out in 
an organized manner. By the year 1870, subjects such 
as music, home economics, manual training, and art were 
included in the curriculum of most schools. Many super-
intendents were unfamiliar with the subject matter and 
the techniques of teaching these new courses, and asked 
for aid in the form of some type of classroom supervision. 
From the beginning of the twentieth century, the 
generally accepted aim of supervision has been the improve-
ment of teaching. Most authorities agree on this aim, but 
the various techniques ~ave a tendency to differ because 
the methods of supervision must necessarily follow the 
educational philosophy of the schools. Supervision, to 
be a sound and well-organized program had to be based 
upon sound principals of education. 
The first modern definition o"f supervision is well 
expressed in the following by Burton in 1922. Supervision 
is · concerned with:l 
1. The improvement of the teaching act (classroom 
visits, individual and group conferences, directed 
teaching, demonstration teaching, development of 
standards for self-improvement,etc.) 
2. The improiliement of teachers in service (teachers' 
meetings, professional readings, bibliographies and 
reviews, bulletins, intervisitation, self-analysis, and 
criticism, etc.) 
3. The selection and organizabion of subject-matter 
(setting up objectives, studies of subject-matter and 
learning activities, experimental testing of materials 
1 William H. Burton, Supervision and the Improvement 
of Teaching, N.Y., Appleton-Century Co., Inc., 1922, p. 9 . 
' I 
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constant revision of courses, the selection and 
evaluation of supplementary materials, etc.) 
4. Testing and measuring (the development of 
standardized and local tests for classification, 
diagnosis, guidance, etc.) 
5· The rating of teachers (the development and 
use of rati~ cards, of checklists, stimulation of 
self-rating) 
In respect to present ideas and interpretations 
of supervision this definition would not whol~y suffice, 
although there are many aspects of it which are still 
retained in supervision today. It still retains ideas 
of the early attempts in supervision concerning itself 
with emphasis being placed upon the teacher improving 
her methods rather than \vith more emphasis being placed 
upon the pupil, as will 'be seen later on. 
During recent years supervision took for granted 
the classroom teacher knew very little about teaching, 
and that only the supervisor knew just what had to be 
done and when. _The classroom teachers of music were 
told the program, given devices and techniques with 
which to reach their objectives. Demonstration lessons 
were given by the music supervisor to show the teachers 
how much should be taught and how. Regular inspection 
by the music supervisor was conducted at regular inter-
vals. Today in most instances, music supervision is 
very much different, although many school systems re-
tain some features of the traditional type of super-
vision. Supervision has become an activity shared by 
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both the teachers and the supervisor, and in some cases 
by the principal. It has become, in most instances, a 
cooperative function centering most of the attention 
upon the development of the pupil rather than the teacher. 
It has become .a service which is concerned with studying 
and improving conditions that prevail in learning and 
pupil growth. The following excerpt best sums up super-
vision as it is today.l 
1. Supervision includes far more than in times 
past. This is the result of ever more critical think-
ing about the nature of education and its relation to 
the individual and society. 
2. Supervision is increasingly objective and experi-
mental in its methods. This stems from the scientific 
movement in education. 
3. Supervision is increasingly participatory and 
cooperative. Policies and plans are formulated through 
group discussion with participation by all. This is 
the result of increasing insight into the nature of 
democracy and democratic methods. 
4. Supervisory activities and opportunities are 
.distributed among an ever larger number of persons 
as all come to contribute and to accept challenges 
to exercise leadership. 
5. Supervision is increasingly derived from the 
given situation rather than imposed upon it. 
1 Arvil s. Barr, William H. Burton, Leo Brueckner . 
Supervision, N.Y., Appleton-Century-Crofts, Inc., 1947 
p. 11 
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Chapter III. THE ffiiNCIPLES AND 
CHARACTERISTICS OF MODERN SUPERVISION 
The Principles .Q! Supervision. "Modern supervision 
goes beyond the classroom and attempts to direct the educa-
tional forces that influence students regardless of where 
those influences are • 11 1 
Supervision is the procedure of giving direction to, 
and providing evaluations of, the instructional process. 
The end result of all supervision should be to provide 
students at all levels with better educational services.2 
The scope of modern supervision is much broader than 
heretofore. Included· in this new trend are: Teachers, 
classroom pupils, curriculum, materials of instruction, 
administrative factors such as scheduling and curriculum 
organization, methods of evaluation, pupil progress, 
budget, and the allocation of funds within the department. 
All these factors and many more _effect the total-teaching 
situation, and are subject to study and recommendation by 
the teachers, supervisors, parents, and the pupils them-
selves. There are many aspects of the nature of modern 
supervision, a few definite factors are: It is more 
cooperative, it is much broader in scope, and it is more 
democratic, scientific and experimental. 
The beginning of the twentieth century brought 
about many significant changes in educational thought, 
theory and practice. The theory of education has changed 
I Chester T. McNerney, Educational Supervision, N.Y., 
McGraw-Hill Book Co., Inc., 1950, p. 1 
2 Ibid. 
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from a process of rote memorizing to a process that 
sought to stimulate the interest of the pupil. It has 
been recognized that modern education should be a process 
of guiding growth, of getting voluntary cooperation in 
the learning process. Supervision likewise, realized 
that teaching could be improved by the aid of teachers 
in a voluntary, cooperative and democratic way. Super-
vision has no11r become a service that is instructing 
teachers to teach better through the use of these prin-
ciples. This concept of supervision is well stated in 
the following. 
The purpose of supervision, broadly stated, is 
the improvement of instruction through the direction, 
guidance, and training of teachers. The importance of 
the situation in the elementary school warrants the 
appointment of a principal to render constructive 
assistance in training the teachers in service and in 
organizing and directing the instruction in his school.l 
With the advent of John Dewey's philosophy that, 
"education is a continuous growth through purposeful activ-
ity," the spotlight was taken from the subject matter and 
placed upon the pupil. Through this new philosophy the 
supervisors could have only one end in view, that is, 
furthering the continual growth of the pupils and teachers. 
·rhis new idea changed the function of education, and like-
wise the administering of supervision. The supervisor be-
came a guide rather than an inspector. 
1 Vlilliam R. Reavis, fhe Elementary School, nits 
Organization and Administration." Chicago, Ill., The 
University of Chicago, 1938, p. 293 
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The follm'l'ing shmvs the contrasting elements 
between traditional and modern types of supervision. 
Traditional 
1. Inspection 
2 .. ~Teacher-focused 
3. Visitation and conference 
4. Random and haphazard or 
meager, formal plan 
5. Imposed and authoritarian 
6. One person usually 
Modern 
1. Study and analysis 
2. Aim, material,pupil 
method, and environ-
ment focused 
3. Many diverse functions 
4. Definitely organized 
5. Derived and coopera-
tive 
6. Many persons 1 
The changes which have taken place and are still 
taking place in instructional supervision can be divided 
into three parts: (1) ehanges in purpose (2) changes in 
scope (3) changes in nature. It would be difficult to 
separate any of these because each is a part of the other. 
As a result of these changes a number of types of super-
vision have evolved, reflecting a definite purpose in the 
educating of children. Barr, Burton, and Brueckner identify 
four of these types of supervision:2 
1. Supervision under laissez-faire 
2. Supervision as coercive 
3. Supervision as training and guidance 
4. Supervision as democratic leadership 
~t is interesting to note that none of these four 
types of supervision have been entirely discarded in our 
schools today •. Each is still being used, although modified 
in some respects, in many of our educational systems. 
1 Arvil s. Barr, William H. Burton, Leo Brueckner, 
Supervision, N.Y., Appleton-Century Co., 1947, p. 13 
2 Ibid. p. 6 
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The theory of education is far ahead of actual practices. 
The laiasez-faire type of supervision came into being 
first. Ita principles in effect, consisted in little 
attempt to help teachers improve the teaching situation 
in spite of rigid inspection of the teacher at work by 
the supervisor. This type of inspectional supervision 
was in force in the earlier days of education. It is by 
no means extinct, if not in practice but in the attitude 
o£ some supervisors. 
The second type was based upon the principle of 
coercion. This type of supervision appeared in active 
practice at the time when public education was extended 
to include education for all children. Cmrriculum and 
graded school are the core of this type. The technique 
employed in this type was observation in the classroom, 
and conference in which the good and bad points of the 
teachers methods were discussed. Advice was given to 
the teacher, and again observed by the supervisor to 
check if the teacher had modified her teaching methods 
according to the supervisors wishes. If she failed to 
conform, enforcement was possible. This type of super-
vision according to our concept of supervision today 
would be undesirable. It tended to create ~ear, distrust, 
and insincerity among the teachers. Coercion was probably 
stimulated by the lack of properly trained teachers and 
supervisors, and attempted to improve the teaching process 
through force. The teachers were thought of as employees, 
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instead of professional people on the same level as the 
supervisor, who were to carry out the directions of 
those above who supposedly knew how to plan and what to 
expect ~s an outcome. The coercive method, or principle 
of supervision is not consistant with democracy, and 
failed to include the factors with which it should have 
been concerned, that is, the classroom teacher and her 
pupils. 
The third type of supervision was training and 
guidance. This was an important step towards what super-
vision was supposed to function as, and led to the mean-
ing of supervision today. But, it still maintained that 
19 
the supervisor knows best, and substituted training and 
gu~dance in place of coercion. Training was specifically 
for improvement. Guidance was the factors which were con-
cerned with the specific type of training which the teachers 
underwent. There was not as yet teacher participation in 
planning their program, nevertheless, this was a step for-
ward towards better understanding of the means of administer-
ing supervision in the elementary school. 
The fourth type was supervision as democratic leader-
ship. It recognized that leadership appears at all levels 
in the teaching personnel, in the teacher as well as the 
supervisor. The principles underlying this type of super-
vision make use of cooperative methods for the procedures 
in administering supervision, and make use of evaluative 
means of studying a problem. Group study was stressed 
with cooperation on t h e part of the entire teaching 
staff as the basis for solving a problem. All members 
of the staff were considered co-workers, all working 
towards a common end. Each persons contributions '\tere 
desired and stimulated. Every staff members opinion 
of a particular problem wa s respected. These are the 
principles of modern supervision where the individual 
and t h e administrators through cooperative means and 
group methods democratically work together. The follow-
ing paragraphs will include a few of the more important 
principles of modern supervision which will be of help 
to the beginning supervisor. 
Supervision in t h e modern school of thought can 
be said to be constructive and creative. Supervision 
at times must deal with the correction of faults, on 
t h e other hand, its prime mission is in guiding the 
efforts of teachers into activities t hat will prompt 
and promot e professional as vrell as personal growth. 
The best supervisor is one who utilizes the creative 
talents of his teachers, and stimulates t h em to carry 
on constructive enterprises of value in education. 
Supervision must be consistant with democratic 
principles, and should proceed on the basis of recogniz-
ing the good each individual is competent of contribut-
ing to the common cause. It should proceed on the basis 
of group and collective thinking, and not on authority 
alone. The supervisor should operate as a leader, and 
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not as an authoritarian. 
Supervision based upon professional relationships 
is the right kind of supervision. Personal relation-
ships should not enter into the work of the supervisor. 
The supervisor as well as the teacher should respect each 
others abilities and status. Mutual respect is necessary 
in order to feel the utmost in cooperation. Supervision 
should respect the professional status of every teacher, 
regardless of degree and place of training. 
Supervision should begin its program with conditions 
as they are. A supervisor should study the new situation 
very carefully, and organize a plan to the best of his 
ability. 'rhis will challenge any supervisor. A super-
visor should weigh his time until he can influence the 
teachers on h is staff, and all concerned to better ideals 
and techniques of supervision. At this time he must de-
cide how far back he must go to begin the change, and he 
must proceed slowly and carefull y. He should attempt at 
once something with simple and constructive help for the 
teachers. It is much wiser in the beginning not to recog-
nize the faults of a system, but try to express to the 
teachers a way you feel might be a better procedure. A 
supervisor must guage his efforts according to the abilit-
ies of his teachers. The beginning supervisor should keep 
his ideals high, and work cooperatively with the teachers 
until the goals he is after are met. 
Supervision should be objective, cummulative, and 
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simple. The supervisor should grow and develop in the per-
formance of his .job as well as the teacher. The super-
visor should look towards the steady and continuous growth 
of each teacher. From time to time the teachers should be 
made aware of the cummulative results of their work with 
the supervisor. 'rhe supervisor should decide how to con-
duct his visits. P.referably, visits should be on a very 
informal basis. The teachers meeting should permit the 
teacher full expression of her ideas, and encouragement 
to participate actively in the business at hand. Individual 
conferences -are for the purpose of getting to know each 
teacher, and should be informal in approach. They should 
be conducted as though both the teacher and the supervisor 
were having a conversation. 
The Characteri§tics of Supervision. Melchior 
describes supervis~on today as having the following 
characteristics: 
1. Supervision is attitudinal 
2. Supervision is creative 
3. Supervision is cooperative 
4. Supervision employs the scientific method 
5. Supervision is effective 1 
The supervisors attitude toward anything in reference 
to his work with his co-workers is important. Supervision 
has a correct attitude when it does not seek trouble. Ita 
attitude toward each teacher, and the respect for each tea-
chers work is also important. It should seek and try to 
give advice. A supervisors attitude toward pupils, parents 
1 William T. Melchior, Instructional Supervision, 
Boston, D. c. Heath and Co., 1950, P• 10 
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and other citizens concerned should be favorable. 
Creative supervision is in regard to improved ways 
of instructing pupils and teachers. Creative procedures 
should involve many people vrhen it is creating a concept 
for use at a particular time. Creative supervision helps 
the teacher to be free in her thinking, and to feel free 
to express her thoughts to the supervisor. It encourages 
experimentation on the part of the teacher and supervisor. 
Above all, it allows the teacher to be herself. 
"We 11 is the characteristic of cooperative super-
vision. Only in a program where there is oneness will this 
characteristic of modern supervision function. \ihen coopera-
tion is at its highest level there is a feeling of oneness. 
Oneness means essentially when the entire faculty, the 
parents and citizens are all cooperatively working in har-
mony for the betterment of education. Each one on the 
school staff should know each others job, and what it en-
tails. Only by knowing and understanding can you apprec-
iate anything in education or otherwise • 
. The scientific method of supervision deals with the 
solving of a problem on the basis of facts. Delimitation 
of the problem is the first step, second is the collection 
and classification of facts, the third is the finding of 
various solutions, the fourth is selecting criteria, the 
fifth is setting up of hypotheses and experimenting with 
them, the sixth is interpretation and generalization, and 
the seventh step is revising and experimenting with the 
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hypotheses again. The scientific method of approach to 
a probl~m should be explained to the teachers by the 
supervisor, and encouraged to use t his method when soitll:-ing 
t heir problems. 
In order for supervision to justify itself in the 
educational program, it must be effective. This . aspect 
challenges supervision every day. The supervisor must 
remind himself and the teachers to keep in mind the 
effectiveness of their programs. If supervision is well 
planned and organized, and meets the .needs of the community, 
teachers, and pupils, then it is effective. Supervision 
will vary according to the school system and the community, 
one type may work in one community, and may not work in 
another. Supervision which is working today, may have to 
be changed later to fit the need. This is effectiveness 
in modern supervision. 
Today the functional meaning of democracy has shown 
its importance and strength in education. It allows for 
a clearer understanding of the process of group work and 
cooperation, and has contributed to the formulation of 
the new philosophy of supervision which is still emerging 
on the educational scene. At present many school systems 
have incorporated t h is new idea of supervision into their 
staff relationships, curriculum and administration. 
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Chapter TV • THE ffi.OCEDURES IN MUSIC SUPERVISION 
The Function of Music Supervision. "Supervision 
. . -
is designed to help the teacher teach better."l The 
function of a supervisor 1s11 to improve instruction. 11 2 
Three important activities of music supervision are: 
1. Visitation, that is observation of the teacher 
at work. 
2. Conference, involving commendation, criticism, 
and suggestions. 
3· Assistance in the selection of text books and 
other materials.3 
There are many teachers who would desire to in-
elude in their teaching program many different -things, 
but sometimes hesitate because they either lack certain 
facilities or skills, or feel they are not sufficiently 
capable of doing a good job. Supervision in a coopera-
tive way provides the helps needed, or secures aids with 
which the teacher will be able to successfully carry out 
her project. 
Supervision tends to stimulate the persons con-
cerned to improve their methods of instructing pupils. 
It enables teachers and pupils to gain help in things 
which they cannot do for themselves. It further enables 
them to learn to do these things. There is usually much 
1 Karl w. Gebrkens, Music in the Junior High School, 
Boston, C. C. Birchard and Co., 1936, p. 211 
2 Ibid. p. 213 
3 Ibid. P• 213 
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misunderstanding and misuse of the duties of the music 
supervisor. He should be one who helps to guide teachers 
in the teaching of music. Ideally, a elassroom teacher 
should conduct the music class because she is with the 
group every day, and knows her individual pupils much 
better than the music supervisor. · A teacher can be 
guided by assistance from the supervisor. A valuable 
aid the music supervisor offers is demonstration teach-
ing. He can also be classified as a person who provides 
materials, and prepares bulletins and other printed aids 
in the assistance of classroom instruction. 
_ The functions long established in the field of 
supervision are: Preliminary study or inspection, 
research, teaching or training, guidance, and evalua-
tion.l 
These functions are all closely related, and should 
progress as one. No one of these functions would be used 
Without the other. At certain times in the program one 
function i'Till probably stand out above the other. The 
supervisor should inform the teachers of the importance 
of these functions in his work, and in their work with the 
children. The functions of a music supervisor are also 
varied and include many things. In the course of his duties 
and relationships with the administration, teachers, pupils 
and the community, the Music Education Research Council 
names five functions in which a music supervisor has a 
I William T. Melchior, Instructional Supervision, 
Boston, D. c. Heath and Co., 1950, p. 20 
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direct responsibility: "(1) The learning process (2) train-
ing of teachers (3) Guidance of -teachers (4) Community 
relationships (5) Research."l The music supervisor must 
be on the alert in keeping pace with the elements that 
make up the total teacher-learning situation, that is, 
pupils, classes, new teachers, and the changing needs in 
the community, All these make it vital that the music 
supervisor be creative and dynamic in his outlook. 
For many years the attention of supervision had 
been f ocused upon in-service training which was concerned 
only with improving the teachers methods. Today, the 
consensus of opinion is that teachers leaving our state 
colleges, and other institutions are better prepared in 
the teaching of music. A new concept of in-service train-
ing is now being followed, although this is not so in all 
situations. This new concept states that the teacher's 
growth takes place through cooperative study and self-eval-
uation. With this new inter~etation the music supervisor 
can be said to be an inspirational guide now rather than an 
authoritarian. 
The function of supervision is participation and 
guidance in the selection and organization of adequate 
materials taught and the discovery and suggestion of 
teaching methods that will result in more learning on 
the part of the pmp11.2 
At no time was supervision either all autocratic, 
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I Music Education Research Council Bulletin, No. 18, 
Music Supervision and Administration in the Schools, 1949, P. 9 
2 Milo B. Hillegas, The Elements of Classroom Super-
vision, N.Y., Laidlaw Bros., 1931, P• 24 
or all creative, or all democratic. It was a combination 
of all three, more emphasis being placed upon one or the 
other. Supervision tod~~ deals with the members of the 
school system on a more personal level. Supervision, 
accordingly can be said to be a service that teaches 
teachers on the job to improve their teaching. He should 
be a human relationship manager, and know each teacher, 
and the work they can do, It is his task to orchestrate 
the personalities of all his teachers in such a way as to 
obtain the most effective education for the chmldren. 
Fundamental to any valid approach to the improvement of 
instruction is a thorough aquaintance with the teacher as 
she responds to the school environment. There are no two 
teachers that have the same personality, no two who will 
behave in the .same manner. Therefore a supervisor must 
not treat each teacher the same way. 'rhe individual 
differences of the teaching staff will influence their 
teaching and will determine the nature, and the type of 
supervision that can be employed effectively. The class-
room visitation approach provides an excellent opportunity 
for the exploration of teacher personality. 
Another approach to supervision is the Music Con-
sultant or Music Counselor Plan. This procedure is stated 
in the following excerpt. 
1. The classroom teacher assumes responsibility for 
the teaching of music. This takes place ordinarily 
from kindergarten through fifth or sixth grade. 
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2. The music specialist is not a supervisor and 
bas no administrative authority. All room teachers 
understand that he is a helper, a resource person, 
a demonstrator of methods and techniques and a fellow 
with whom they plan cooperatively • 
3. The music specialist is a consultant from whom 
room teachers may obtain aid and advice. He is also 
an active teacher, teaching those aspects of the music 
program, in which any room teacher may not be sufficient-
ly skilled at a given time. 
4. 'rhe music specialist is engaged in teacher train-
ing, helping all classroom teachers to become more 
skilled and confident in their music teaching. 
5. This plan of ODganization is one consciously 
employed by the school administration; it is not the 
chance practice of the music specialist.l 
There is much confusion in the relationship of 
supervisory and administrative duties. Some claim they are 
different, and others they are the same. The Music Educa-
tion Research Council states:2 
Both administration and supervision have to do with 
the planning and conducting of music instruction. How-
ever, the tvro terms are frequently not differentiated. 
Nevertheless, there is general acceptance of the idea 
that supervision is concerned with the personal, human 
contacts and the professional approach involved in the 
instruction, \'ibile administration has to do with the 
conditions which surround supervision and instruction. 
The beginning supervisor of music should realize the 
importance of the foregoing. If he assumes the positi on as 
an administrator alone, he will be in ~oat cases opposed by 
teachers today. He will find that supervision will not 
1 Robert Nye, "cooperative Music Supervision in the 
Elementary School," In M.usic Educators Journal, 36:33-34, 
(April-May) 1950, p. 33 
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2 Music Education Researc.h Counciib Bulletin, No. 18, 
Music Supervision and Administration in the Schools, 1949, P• 5 
operate as smooth as it should because supervision today 
depends upon the classroom teachers, and the cooperation 
of both supervisor and teachers is utmost. 
In order to give the beginning supervisor more 
background in the functions of supervision the author 
quotes the following which gives an excellent outline of 
the functions of modern supervision.l 
Supervision is leadership and the development of 
leadership within groups which are cooperatively: 
1. Evaluating the Educational Product in the Light of 
accepted objectives in Education. 
a. The cooperative determination and critical 
analysis of aims • -
b. The selection and application of the means of 
appraisal. 
c. The analysis of the data to discover strength 
and weakness in the product. 
2. Stud~ing the Teacher-Learning Situation to Deter-
mine the Antecedents of Satisfactory and Unsatis-
factory Pupil Growth and Achievement. 
a. Studying the course of study and the curriculum 
in operation. 
b. Studying the materials of instruction, the 
equipment, and the socio-physical environment 
of learning and growth. 
c. Studying the factors related to instruction. 
d. Studying the factors present in the learner. 
3. Improving the Teacher-Learning Situation. 
a. Improving•the course of study and the curriculum 
in operation. 
b. Improving the materials o~ instruction, the 
equipment, and the socio-physical environment of 
learning and growth. 
c. Imppoving the factors related directly to in-
struction. 
d. Improving factors present in the learner which 
affect his growth and achievement. 
3.0 
1 Arvil s. Barr, William H. Burton, Leo Brueckner, 
Supervision, N.Y., Appleton-Century-Crofts, Inc., 1947, p. 12 
. 4. Evaluating the Objectives, Methods, and Outcomes 
of supervision. 
a. Discovery and applying the techniques of evalu~ 
tion. 
b. Evaluating the results of given supervisory pro-
grams, including factors which limit the success 
of these programs. 
c. Evaluating and improving the personnel of super-
vision. 
The ~echnigues of Music Supervision. The purpose 
of this section is not to present any specific techniques 
of supervision as irreproachable, but rather to present 
a variety of methods that with modification may fit a 
given situation . A discussion of the earlier and the 
more moderri techniques of supervision will be included in 
contrast to one another. 
There are generally ten accepted supervisory techni-
ques that have been more or less successful, they are: 
(1) the visitation (2) the individual teacher conference 
(3) the teachers meeting (4) the demonstration lesson (5) 
administrative meetings (6) courses of study (7) supervisory 
bulletins (8) evaluation through tests and measurements (9) 
broadening the musical background of the teacher (10) and 
group study. 
In regard to the first item, there are four ways of 
arranging a visitation schedule according to the Research 
Council Bulletin: (1) The Scheduled Visit (2) The Unanounced 
Visit (3) Visitation on Call (4) Visitation by Appointment.l 
I Music Research Council Bulletin, No. 18, I\1usic 
Supervision and Administration in the Schools, Chicago, 
Ill., husic Educators National Conference, 1949, p. 11 
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The following paragraphs will elaborate on these four ways. 
The scheduled visit frequently s~ves time for the 
music supervisor. Many teachers prefer to have advance 
notice of a visit by the supervisor, others become very 
nervous anticipating the scheduled visit. A weakness of 
this type of visit is that it fails to take into consider-
ation the differences in teaching skill. The superior 
teacher 1vill receive as much time as the less effecient 
teacher. In a system where scheduled visitation is pro-
gramed., the supervisor must take care to see tha t he does 
not use all his time in this manner. In many cases, the 
teacher is fully prepared in advance with her work for the 
comingc 6f hhe supervisor. ·This is an advantage, but other 
tim es the teacher may not have . prepared her vrork qui:be so 
well due to any number of circumstances. This is a decided 
disadvantage in this type of visitation. How shall the 
supervisor be able to accurately judge his teachers with 
t h is method alone? 
The unannounced visit is objected to by some, and 
preferred by many. The uncertainty of when the visit will 
be made by the supervisor compels the teacher to always 
be ready. The unannouneed visit can enable the supervisor 
to determine more or less -how much work is being carried 
on by the teacher. This type of visitation can be very 
helpful to the supervisor in diagnosing the teachers 
~ifficulties in case the teaching observed is not satis-
factory . 
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Visitation by call depends upon the principal, who 
.may or .may not realize that his teachers need help. This 
type of visitation is usually scheduled by the principal 
of the school. The advantage of this type is the superior 
teacher, and the conscientious. teacher will .make .many calls. 
A disadvantage is the teacher who needs help will probably 
never call unless pressure is brought upon her by the prin-
cipal or supervisor. A supervisor should at all times, be 
conscious of the assistance he can give to his teachers 
by this method of visitation. 
There is much to be said in favor of visitation of 
the supervisor by appointment. It insures visitation 
without interruption from other activities. The superY1sor 
may observe the class in action, or have a conference 
with the teacher. He may, if the situation warrants, 
demonstrate for the teacher on a matter which is vague 
to her. This type of visitation allows the most time for 
the supervisor to do other administrative duties. It 
allows him to tend to the many community activities which 
are a part of his job. It also allows the teacher to 
feel more relaxed in her school relationships with the 
supervisor because she can make the appointments when-
ever she feels the need of aid in the classroom, or in 
the planning of her work. 
The individual teacher conference is the second 
item as previously stated. It involves an old and a 
more modern approach. The old style is best explained in 
the following: 
The conventional conference is founded upon 
education as the assimilation and reproduction of 
certain prescribed facts. It proceeds upou the 
basis that the teacher improves her teaching through 
acquiring certain prescribed facts about teaching 
isolated from a particular job or situation. illduca-
tion of the teacher in this sense takes place large-
ly through instruction in general deficiencies in 
the teacher's information about subject matter and 
in methods of presenting the subject matter.l 
The individual conference is a very useful device 
which allows for leadership on the part of the supervisor. 
It is valuable because it is a means of getting to the 
bottom of problems, and a means of the teacher receiving 
assistance and getting ad¥ice on a particular problem. 
This method of talking things over is one of the most 
useful ways of arriving at a common end, or understand-
ing. ·rhis is the more modern method of administering 
supervision. It allows the teacher to express herself 
and her program through democratic means. The time has 
not come in supervision as yet, vihere this new type of 
conference has entirely replaced the old. 
When a conference is conducted effectively, the 
professional union is strengthened between the teacher 
and the supervisor. This usually results in a better 
teacher-learning situation. The modern approach to the. 
1 Willards. Elsbree, Harold J. McNally, Elementary 
School Administration and Supervision, N.Y., American 
Book Co., 1951, p. 412 
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individual conference is well expressed by the following. 
"One seldom starts with the objective of improving the 
teacher; the focus is primarily on the improvement of the 
teacher-learning program."l 
The supervisory conference is of most value, and 
an understanding : and experienced supervisor can in this 
way contribute much to the growth of the teacher. A 
supervisory conference may take place whenever the ocassion 
warrants it, before or after the observation. A good super-
visor considers the conference as an opportunity to have 
frequent discussions with the teacher sharing his know-
ledge with her. Sharing and cooperatively working out 
plans and ideas is a strong point in favor of the conference 
in modern supervision. 
The specific purposes of a supervisory conference 
can be stated as: (1) to aid in the development of con-
fidence on the part of the teacher (2} to get to knovr your 
co-workers better (3) to aid the teacher in getting to know 
herself, and h er abilities (4) to supplement other meet-
ings (5) to criticize, recognize, and evaluate (6) and to 
exchange ideas in a cooperative manner. There are probably 
many more purposes, but these the author feels would be 
among the most important. 
The third item, teachers meetings can be grouped 
1 Willards. Elsbree, Harold J. McNally, Elementary 
School Administration and Supervision, N.Y., American 
Book Co., 1951, P• 426 
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into three types, those which are of organization and 
administration, those for improvement of instruction, 
and those which direct the social life of the school. 
Probably the least changed type of supervisory technique 
is the teachers meeting. The old as well as the new ideas 
about the conduct of the meeting are about the same. The 
philosophy of the items concerned with the meeting have 
changed. Too often the teachers meeting becomes a rou-
tine matter which is conducted by the principal or super-
intendent. This is not true in every situation. In 
many instances the teachers meeting has become an effec-
tive means of solving a particular problem. In very 
recent years, the teachers meeting has concerned itself 
primarily with the raising of teachers salaries. Today 
in the teachers meetings, the teachers have an opportunity 
to lead the meeting, and have a voice in selecting the 
topics to be discussed. This has created a better spirit 
in attendance. In guiding teachers to realize the im-
portance of the teachers meeting, it might be well to 
mention that the meeting is planned for their interests, 
that they will profit by learning from others experience, 
and their contributions are important and will be recog-
nized and discussed. 
The fourth item, the demonstration lesson plays a 
very important part in the planned program. The learning 
of new tec~~iques on the part of the teacher is a prime 
feature of this item. It allows demonstration by an 
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aut hority on the subject, makes for inspiration and 
enthusiasm in respect to the teachers work. Demonstration 
would necessarily be limited , depending upon the size of 
the system. A small system would probably utilize much 
of the supervisors time in visitation and demonstration, 
while a large system would probably limit the demonstration 
lesson to a confined schedule. A_ plan for demonstration 
lessons should correlate with the overall scheme of im-
provement, and should be integrated with the other tech-
niques in supervision. In presenting a demonstration 
lesson, the supervisor should be vTell prepared so that 
the important points on which the l esson is based are 
brought out. 
The real test of the demonstration, however, is 
the improvement on the part of the visiter. Evidence 
of this should be sought, and credit be given to the 
teacher who has mastered another step in the difficult 
art of teaching.l 
·rhe demonstration lesson ordinarily should grow from 
the discussions in the teachers' meetings, but it can occur 
from a new idea on the part of any one teacher or the super-
visor. In order for complete success in the demonstration 
lesson, the supervisor must insure that the teacher under-
stands precisely what the lesson is for. 
The administrative meeting is held only when the 
administrative bulletins cannot include all of the con-
tent. This type of meeting is usually planned and 
1 Frederick E. Bolton, The Beginning Superintendent, 
N.Y., The Macmillian Co., 1937, p. 316 
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scheduled. Emergency meetings are usually announc ed in 
advance. The content of the administrative meeting has 
changed somewhat fDom the old, due to the large growth 
in the school population, and the large amount of money 
that has to be appropriated. Actually, the idea, or the 
v-rord administration has not changed. It is still the 
organization and administering of the affairs of the 
public school. 
Courses of study as the sixth item is also of 
importance today. In any profession which changes so 
frequently as education, the need for inservice train-
ing in the form of courses of study in a particular 
phase of education is imperative. The educator has to 
realize his study is a continuous process, and is never 
completed. New ideas and procedures are always appear-
ing on the scene. It is the procedure in many communi t-
ies that the teacher pursue a prescribed number of credits 
in educational courses in a specified amount of time. It 
is not for this reason alone that teachers and supervisors 
should continue their studies, but they should desire con-
tinuous grovrth in the important areas of education for 
which they are responsible. A supervisor who is respond-
Bible and conscientious will see that these requirements 
are met, and will encourage his teachers to do likewise. 
Item number seven on supervisory bulletins is 
another important feature of supervisory techniques. 
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Much time can be saved in the correct use of bulletins, 
providing they are expressed in a concise and clear manner 
to the ones concerned. This technique has many features, 
some of them are: It can be brought to the attention of 
many people, it can aid in preparing the way for meetings, 
• 
it can allow the supervisor to prepare it during his free 
time, or in the evening, it enables the supervisor to 
keep a permanent record in his files for fixing respond-
sibility. This technique has been used for many years, and 
has increased in its scope from the old, although it re-
tains many of the older features. It has always been used 
as a means to convey information to many people for the 
purpose of saving time in teachers meetings, and in facil-
itating the duties of the supervisor. 
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The eighth item, evaluation through tests and measure-
ments, is a function of the modern school of supervisi on. 
The modern school has brought out the necessity to have a 
broader concept of evaluation. It is the duty of the super-
visor to stimulate his teach ers to study and make use of 
testing, measuring and evaluati~~ in regard to their work. 
Only a teacher who has s pecific aims in the classroom will 
make full use of tests, and their evaluation. The teacher 
should have specific criteria against which to measure pupil 
progress. This the supervisor should provide. A few factors 
which enter into the evaluation technique are: The pupils 
must have an active part in the learning and evaluation 
process, the social attainments of the pupil must be 
evaluated, his personal accomplishments must be evaluated, 
standardized tests should be used in evaluating the pupils, 
and evaluation should be thought of as a continuous process. 
Evaluati on should be an i ndividual process for each child. 
All phases of student growth in the evaluative concept can-
not be measured by one device, nor can one device measure 
teach er growth. Many diverse devices shou.ld be used. The 
teachers themselves should be evaluated if the supervisor 
if to act as a teacher of teachers. In our modern concept 
of evaluation, it is thought of as an aid to the teachers 
work. Teachers should be taught to have no fear of it, it 
will not be used as a means to destroy security. Evalua-
tion of the teacher is an important and sometimes a very 
difficult task for the supervisor. The effectiveness of 
supervisi on is discovered through evaluation, and like-
wise the evaluati on of a teacher is the evaluation of her 
pupils. 
In-service training, or broadening the musical back-
ground of the teacher is the ninth item. The teachers 
colleges each year in many states send out forms to be 
filled in by the superintendent wh ich ask what courses 
t heir teachers woul d be interested in for the corning year. 
Here is the opportunity for the supervisor to encourage 
those teachers who need more training in music subjects, and 
certainly there are many, to pursue these courses. In 
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most cases teachers are in need of credits as explained 
previously, and if motivated correctly they would no doubt 
elect a course in music if they are weak in t his subject. 
The supervisor can conduct his own program of in-service 
training, selecting the aspects of music which are most 
desired by the teachers. Teach ers do not hesitate to take 
courses if they know improvement will be the reward. 
The tenth and last item is group study. The usual 
concept of group study in supervision has been to i mprove 
the classroom process by training and improving the teacher. 
This has been replaced somewhat by a new concept which be-
lieves that the growth of the teacher takes place best when 
she cooperates in the study and improvement of herself, and 
is able to conduct her own self-evaluation. Thinking in a 
group is of prime importance in supervisi on. A program o~ 
supervision is cooperative and creative only when group 
thinking has taken place. In the process of group thinking 
the first objective is to have everyone contribute to the 
problem. The sole purpose of group thinking, and study is 
to reveal a situation that is complete and true. 
Supervision has adopted the term both in word and in 
deed. The 1947 Chicago conference of the Association 
for Supervisi on and Curriculum Development was built 
upon this principle. The whole philosophy of super-
vision today is that of group thinking and group action.l 
In the early days of education group thinking was not 
1 William T. Melchior, Instructional Supervision, 
Boston, D. C. Heath and Co., 1950, p. 59 
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present. It may have been present in the administration, 
but teachers were not given the opportunity to formulate 
ideas and plans in a cooperative manner with the supervisors, 
or the administration. Democratic thinking which entered 
educational practices is partly the reason for group think-
ing receiving such prominence today. A few people did the 
thinking and planning in years past, now everyone is con-
tributing his share, and the result is the improvement of 
education through the educational growth of its personnel .• · 
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Chapter V. THE TRAINING OF THE MUSIC SUPERVISOR 
The Historical Background £f Music Supervisory 
Training. ''The history of academic preparation for the role 
of music supervisor can be divided into three periods."l 
The first period in the early days of music in the public 
schools included two types of teachers; one was the regular 
classroom teacher who had the enthusiasm to carry on music 
in her school as an extra-curricular activity. A second 
type formed around the unsuccessful private teacher vlho 
looked to the schools for security. A second period appear-
ed when educators realized that music deserved recognition, 
and should have a place in the curriculum. As soon as music 
was included in the course of studies, a demand for justifi-
cation of the subject from an educational standpoint appear-
ed. Together with this demand came the requirement that 
teachers and supervisors of music be trained as teachers as 
well as musicians. "This period covers the years from 
approximately 1926 to 1937·"2 During this time the period 
of required training was extended until it reached a. minimum 
of four years of college training. "The third period ex-
tends from 1937 to the present time. 11 3 This period saw 
many changes and improvements in the undergraduate training 
program for the music teacher. Certification requirements 
I Henry B. Nohaves, 11 The Education of Music Teachers 
for the Modern School," In Music Teacher's National Associa-
tion Proceedings, Music Teacher's National Association, 1937 
p. 182 
2 Ibid. 
3 Ibid.' p. -:183 
were set up and the curriculums revised in most o~ the 
music schools to meet these requirements. Briefly, this 
training period included the awareness of the sociological 
significance of music, the forming of a functional philo-
sophy performance proficiency, stress in personal adequacy, 
development of a scientific attitude, and probably the 
most important, an educational goal based upon sound prin-
ciples of education. Many educational systems today, have 
products of t he last two periods on their staffs. 
The Need for Specialized Training of the Music 
Supervisor. The newl y appointed music supervisor in the 
elementary school is in many cases inexperienced in teach-
ing except for the practice teach ing he has done while in 
college training. In s pite of the fact that he is probably 
a good musician, and plays more than one instrument, he 
still lacks adequate training in supervision. What plans 
does he have i n mind when he has his first conference with 
his principal, and is informed his job 1vill be to supervise 
music in the entire school? He will look back and wonder 
what courses he took that are going to help h i m in this 
situation. He has had methods and materials, principles 
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of education, psychology etc., but no course in supervisia~. 
This is the problem that has faced many beginning supervisors. 
If he is near a large city h e is fortunate, they may have a 
book on supervision in the public library. He will have 
an opportunity to read materials on supervisory practices 
in education today. Perhaps tpe answer to this problem 
is creating a longer period of undergraduate training. The 
college program for music teachers could be extended to 
five years, instead of four. The fifth year could be spent · 
concentrating on courses in supervision and other related 
courses which will better prepare the music teacher for 
the job. In the following excerpt, the need for more 
specialized training for the music ·supervisor is stressed. 
For teacher training it means careful study and re-
study of music requirements and courses. It also means 
approval of music education curricula for music specia-
lists in terms of modern theory and practice of super-
vision, and possible modification.l 
Many college and university programs for teacher 
training do have specialized courses in supervision and 
allied courses, but these pourses are usually a part of the 
masters degree program. Teachers consequently do not come 
in contact with many of these courses unless they have a 
genuine desire to improve their teaching through advanced 
work. It is a fact today that boards of education in many 
I 
communities are demanding that teachers acquire more credits 
in ' educational courses. 'rhis does not mean the supervisor 
will take courses in supervision. In some instances he 
will take any course so as to satisfy the requirement of 
his school board. It is thought by the au tho~ who has . · · 
continued with a fifth year of college training in education, 
that a fifth year in the college preparation for music 
r • 
supervisors would help considerably in preparing a more 
1 Chester T. McNerney, Educational Supervision, N.Y., 
McGraw-Hill Book Co., Inc., 1951, P• 10 
45 
adequate background for the newly appointed supervisor of 
music. 
Before a person is appointed ' to the position of 
supervisor, ·he should have demonstrated that he is 
capable of providing leadership, inspiration and 
direction to that phase of the educational program 
for which he has been given responsibility. He 
should also be able to design, with the cooperation 
of t he educational personnel involved in his delegated 
area of responsibility, evaluative techniques tha t 
will promote the continued achievement of both students 
and teachers .1 · 
Hov; many of the beginning music supervisors can qualify as 
a supervisor in the elementary school as prescribed by the 
statement above~ 
The following ten points as compiled by the author 
are considered by most authorities to be of most importance 
in the basic training of the music supervisor: (1) The 
supervisor should be an artistic person, he should be able 
. to teach easily and effectively under conditions prevail-
ing for the regular teacher (2) He should have had practice 
supervision in his training. The routine details of visita-
tion should be made clear as well as the nature and techniques 
of professional criticism (3) He should have had training 
in curriculum construction (4) He should have had evaluation 
of tests and measurements, and the techniques of evaluation 
(5) He should be given opportunity t o plan and hold teachers 
meetings in training (6) He should be given definite biblio-
graphic training to enable him to keep in touch with current 
1 Chester T. McNerney, Educational Supervision, N.Y., 
McGraw-Hill Book Co., Inc., 1951, P• 10 
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periodicals, and understand procedur es or research (7) He 
should have had advanced work in history, philosophy, and 
principles of education (8) He should understand that he 
belongs to a definite group in the school personnel. 
Many supervisors ally themselves with the administration 
in spite of the fact, their work is primarily with the 
grade teacher (9) He should be trained in public speaking 
and creative writing (10) And the supervisor should have 
an adequate general educational background. 
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Chapter VI. SUMI\IfARY, CONCLUSIONS AND RECOJ.vll.1ENDATIONS 
Summary. Supervision began as an infant, gaining 
its beginnings with the idea of a superintendent function-
ing first with vague authority, and then, with greater 
authority as the states one by one with the aid of the 
communities accepted the fact that education was important, 
and that some sort of supervision should be exercised 
over t heir schools and t eachers. The general aim of super-
vision as -expressed before is to help the teach er tea ch 
better. This has been the aim throughout its growth, and 
is the same today. The interpretation of supervision has 
changed from early times. There ha-e been many different 
i nterpretations of the term, and the duties of supervision. 
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Supervision was first very traditional in method and a pproach. 
In some school systems today there remains aspects of this 
traditional type of supervision. Traditional meaning an 
inspecti on teacher-directed authoritarian type of approach 
vrhere the classroom teacher was held responsible to the 
supervisor. •r oday, many school systems are follovling 
some of the more modern int erpretations of supervision 
where the supervisor and the classroom teacher work to-
' gether in harmony through planned and cooperative methods, 
chlld-directed instead of teacher-directed. This type of 
a pproach holds everyone responsible, principal, supervisor, 
and teachers, and enables the schools to have a more 
cooperative and democratic music supervisory program. 
In the earlier days of education, supervision 
was r ecognized as faculty meetings, demonstration lessons, 
and visitation. The supervisor was considered the authority, 
and supposedly kne\'l all there \'las to be known about the 
training of t eachers, and the subject he supervised. He 
vms expected to lcnm,, what to do and how to do it. We must 
t ake into consideration tha t the teachers at t hat time w·ere 
not as well prepared as they are today . Probably super-
vision had to be that way. 
Many changes in the curriculum f or teacher training 
hav e t~ken place, wi th the result, we have better qualified 
teachers in the classroom. This is generally true in the 
regular subjects, and is not so true in many cases in music. 
We must also consider that supervision was growing, and had 
to be justified by the superintendents and supervisors to 
the public. Sometimes results had to be gotten regardless 
of the method employed. 
The beginning of supervision found the supervisor 
onl y observing and criticizing the teacher, with no re-
gard t o improvement of the pupil. Today we find the pupil 
is the test of h ow well a supervisory program is progress-
ing. In earlier supervision, when t he supervisor so de-
sired, he visited the classroom, and showed the teacher 
what he wanted done, leaving her 'vfith no inspiration or 
gro~~h. The opport unity for self-improvement was never 
included in the supervisors duties. There were no 
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summer schools for teacher tra ining, or extension courses, 
not too frequent in-service tra~ing programs, no radio, 
and few professional periodicals. Today, in our modern 
era we have all of these and many more. Our teachers 
colleges have expanded tremendously, radio and television 
have given time for educational broadcasts, there are 
educational periodicals by the doz ens in every field and 
aspect of education. The earlier techniques of supervision 
have remained, but the philosophy behind each technique 
has changed for the betterment of education. New techniques 
of supervision have come upon the scene which allow for 
democracy to prevail in modern supervision. 
Conclusions. Todays techniques of supervision are 
used whenever the need is felt. 'rhis is a decided contrast 
to the old method which scheduled visits through a super-
visor as a means to an end. The supervisor today, if he is 
doing the job, creates the feeling of a need for a particular 
teacher, or teachers. The real purpose of supervision is 
accomplished when both the teacher and the supervisor feel 
the need, and democratically and cooperatively work to ful-
fill this need. The outgrowth and the expression of demo-
cracy have been the basis of our modern curriculum. Through 
this outgrowth and expression have evolved the more modern 
techniques, and principles of supervision. Supervision is 
necessary in order to realize maximum growth in the teacher 
and the administrator. There still remains in the attitude 
of many teachers that supervision is the policing agent of 
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education. Tt~ough conscientious work by a supervisor the 
ultimate goal, or objective \vhich is to create better 
total learning environment for children, will be realized 
by more and more teachers . Our present school system is 
based upon the promotion and advancement of the democratic 
way of life. Education has for some time concerned it-
self with preparing youth for future schooling rather than 
preparing them to meet the problems of today. If super-
vision is to succeed, we supervisors must see that our 
pupils are prepared for today and the future, we must keep 
in mind t hat supervision should provide for all pupils 
better educational services. 
The older doctrines of supervision as previously 
expressed are still with us although they have been re-
placed in most instances with a new philosophy of super-
vision based upon modern educational theory and practice. 
These new practices in supervision were slow in developing, 
perhaps this could not be avoided because the early super-
visor was singled out by the higher authority to perform 
such duties as were demanded. The early supervisor was 
usually selected from the corps of older professional 
teachers who had accepted this type of supervision, and 
knev; no other way to supervise except through overseeing. 
Traditional supervision had limited itself to i ncidents 
directly concerned \'lith classroom teaching , and were 
largely concerned vli th rating the teacher in her work. 
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Modern supervision has gone beyond this, and attempts 
to direct t he forces of education regardless of where 
they appear in influencing students. Supervision has 
been d esigned to help those who influenc e our educational 
process, that is the teachers themselves. 
One of the mor e important of the newer t e chniques 
which came about was the concept of evaluation. This 
concept has been extended to include more than just teacher 
and pupil appraisal. It has come t o i nclude evaluation 
of the administrators, the methods of instruction, the 
curriculum, the school plant, and th e materials for in-
.struction. 
The beginning of the change in supervision began 
when superintendents c onducted annual teacher institutes. 
From this evolved all our national, state, county and 
l ocal meetings. Todays supervisory techniques are planned 
for t he growth of every member on the instructional staff. 
Here lies the one decided change in the old and new con cepts 
of supervision. The classroom visit today is usually re-
lated to a general or specific project with which the teach-
er is working. Correlation of music with other courses is 
predominate in modern supervision. The feeling of oneness 
is responsible for the change in the purposes and techniques 
of supervision. This is an abrupt change from the old which 
stressed the supervisor alone as the a uthority and the only 
guiding force. All activities in supervision today are 
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aimed at using every person, even out of school, to en-
rich the teaching and _learning process. 
Recommendations. As it was expressed previously, 
this thesis is primarily for the beginning supervisor of 
music. It has taken into considerati on the many older and 
the more mod ern characteristmcs, principles and techniques 
of supervis i on. I'he beginning supervisor may meet some, 
or all of these in his relationships with the school and 
community. It will be the duty of the newly appointed 
supervisor to know and understand the place of supervision 
in the organization of schools today, and select those 
techniques which best fit his situation. 
The supervisor in any school system is responsible 
for maintaining harmonious relationships between the ad-
ministration and the teachers. The superintendent is 
often to o busy to attend to this matter. Improving 
instruction may sometimes reauire a change in method , it 
is one of the supervisors duties to explain these changes 
to all concerned. A superintendent, due to his many pro-
blems may not welcome changes too.-·readily, but a great 
many will not oppose a change if this change can be justi-
fied in terms of the school, pupils, c ommunity, and the 
budget. It is a further duty of the supervisor to evaluate 
any changes in the curriculum or the method and techniques 
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of instruction so that he may present them to his superinten-
dent effectively. 
An important relationship to the supervisor is 
his principal, or principals as the case may be. A super-
should keep his relationships with the principal on a 
professional level. A principal who lacks respect for 
each teacher and supervisor in his building will fail to 
fulfill adequately the educational program. A supervisor 
should be on guard for this type of personality. Fortunate-
ly, vle do not have many of these principals today. But, 
regardless of the attitude of the princpal, the supervisor 
should ~evelop a technique of cooridinating his work with 
his principal. 
The beginning supervisor should remember three 
aspects of the nature of evaluation, that is, the method 
of evaluating, the using of the results, and the scope. 
But in using this concept of evaluation, he should not 
revert back ta. the old method! l'lhich concerned itself with 
only rating the teacher as its chief function. He should 
remember, the first objective of all evaluation is to deter-
mine the status of both teacher and pupil to have a sound 
basis on whi ch to plan experiences that will result in 
teacher and pupil grm·Tth. 
The music supervisor should seek the long range view 
in the teaching of elementary school music, that is, pre-
paring the grade teacher for the day by day teaching of her 
class. This can be accomplished through in-service train-
ing, demonstratibn:. ilessons, and other devices of a super-
visory nature. Music in this way is more closely related 
54 
to the other subjects taught daily by the classroom 
teache~. In-service training demands much time and plan-
ning by the supervisor, but the rev-rards would be vrell 
worth the time in respect to a smooth running music pro-
gram, with music retaining its prestige in the curriculum. 
Supervision in respect to the modern school of thought, 
must be c ori~ idered a broad and comprehensive process, in 
which many different means are employred. 
The need for leadership by the supervisor is fore-
most in order for his program to be successful. His job 
pertains to human relationships as well as the teaching 
of music. The approach and aim of the supervisor should 
be a matter of seeing to the musical development of the 
individual teachers, and helping these teachers to dis-
cover the fruits of t heir development with the members of 
their class. 
In concluding, the author expresses that supervision 
requires a competent and well trained person to organize, 
and see .through a highly personalized business in education. 
Consideration of individual dif ferences is of great impor-
tance, and a supervisor should consider them all. A super-
should gain respect from the teachers on his staff, but 
should remember that he is in the teaching process, a teach-
ers helper. A supervisor succeeds or fails principally by 
virtue of the way in which he conducts his work with the 
teachers, and others concerned. His success will depend 
upon being able to work easily with others, being able to 
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secure t heir trust and confidence, being able to respect 
teachers individual talents and capacities, and being 
able to respect rights, and cooridinating individual en-
deavors towards a common end. 
56 
SUGGESTED BIBLIOGRAPHY FOR MUSIC SUPERVISORS 
Ayer, Fred c., and Arvil S. Barr, The Organization of 
Supervision, N.Y., D. Appleton Century Co., 1928, 282 pp. 
Blackhurst, Herbert J., Directed Observation and Supervised 
Teaching, N.Y., Ginn and Co., 1925, 420 pp. 
Serves as guide in planning observation , lesson plan 
making and reporting. 
Barr, Arvil s., and William H. Burton, and Leo Brueckner, 
The su;ervision of Instruction, N.Y., D. Appleton and Co., 
1926, 26 pp. 
Includes field of supervision, administration, 
organization of supervision. Evaluati on of super-
vision , scientific study of it. 
Barr, Arvil s., and William H. Burton, The Supervision 
of Elementary Subjects, N.Y., D. Appleton and Co., 1929, 
720 PP• 
Complete chapter on supervision of music in elementary 
school. 
57 
Barr, Arvil s., And Vfilliam H. Burton, and Leo Brueckner, 
Supervision. N.Y., Appleton-Century-Crofts, Inc., 1947, 879 pp. 
Very complete book on supervision. Study of teacher-
pupil factors in education . Evaluating the means, 
methods, outcomes of supervision. 
Briggs, Thomas H., Improving Instruction, N.Y., The l'vla. cmillan··. 
Co., 1938, 587 pp. 
Pr i ncipals of supervision, planning, organizing, 
evaluating , methods of supervision. 
Briggs, Thomas H., and Joseph Justman, Improving Instruction 
Through Supervision, N.Y., The !l'iacmillan Co., 1952, 523 pp. 
Revision of improving instruction. 
Burton, William H., Supervision and the Improvement of 
Teaching, N.Y., D. Appleton-Century Co., 1922, 346 pp. 
Concerned with improvement of teacher through super-
visory techniques. Nature, function, and problems in 
supervision. 
Chamberlain, Leo J., The Teacher and School Organization, 
N.Y., Prentice-Hall ~nc., 1936, 656 pp. 
Supervisory relations and procedures. Early develop-
ment of function, organization, t ypes, administration of 
superv i sion. 
Collings, Ellsworth, School Supervision in Theory and 
Practice, Thomas Y~ Crowell Co., 1927, 368 pp. 
58 
Cubberly, Ellwood P., Public Education in the United States, 
rev. and enlg. ed., N.Y., Houghton Mifflin Co., 1934, 728 pp. 
Very complete history of public education in the 
United States. 
Elsbree, Willards., and Harold J. McNall y, Elementary 
School Administration and Supervision, N.Y., American 
Book Co., 1951, 450 pp. 
Gehrkens, Karl 'tl ., lviusic in the Junior High School, Boston, 
C. C. Birchard and Co., 1936, 228 pp • . 
Hillegas, !VIilo B., 1The Elements of Classroom Supervision, 
N.Y., Laidlaw Bros., 1931, 224 PP• 
Knight, Edgar \t{., Education in the United States, 3rd. ed., 
N.Y., Ginn and Co., 1951, 753 PP• 
Complete history of education in United States. 
Background of early practices, securing support, 
training of teachers. 
Melchior, lvilliam T., Instructional Supervision, Boston, 
D. c. Heath and Co., 1950, 485 PP• 
Excellent book for beginning supervisor. Answers 
why, what, how of problems in supervision through 
series of wide-ranging illustrations of practice. 
Hursell, J ames L., Music and the Classroom f.reacher, N.Y., 
Silver Burdett Co., 1951, 302 pp. 
Importance of classroom teacher in mus ic education. 
Musical growth of classroom teacher. 
l\ilcNerney, Chester T., Educational Supervision, N.Y., 
~1cGra~Jr-Hill Book Co., Inc., 1951, 341 pp. 
Complete boolc of supervision. IYlodern trends, objec-
t i ves, planning, preservice, inservice training of teachers. 
Meyers, Alonzo F., Education in a Democracy, 3rd. ed., 
N.Y., Houghton 1-Hfflin Co., 1948, 282 pp. 
Nutt, Herbert ltv., Cur~ent Problems in the Supervj_sion of' 
Instruction, N.Y., Johnson Publishing Co., 1928, 288 pp. 
Stresses need f or supervisors, methods, activities 
in supervision , d~ices, techniques of supervision. 
Otto, Henry J., Elementa ry School Organization and Adminis-
tration, 2nd . ed., N.Y., D. Appleton-Century Co., 1944, 
571 pp. 
Vfiles, Kimball, Supervision for Better Schools, N.y., 
Prentice-Hall Inc., 1952, 330 pp. 
Function of supervisor in public school. Super-
vision a s skill in l eadership, human relations, 
group process, administration, evaluation. 
PERIODICALS 
Antell, H., uTeachers Appraise Supervision, 11 In Journal of 
Educational Research, 38:606-611, (April, 1945) 
Armstrong, William E., "What Teachers Prefer in Supervision," 
In Educational Method, 15:270-272, (February, 1936} 
Survey of relative value of types of supervisory 
services. 
Anonymous, "Supervision a s it Functions in the Instructional 
Program," In Ed.ucational !::leadership, 5:414-421, (April, 1948) 
Discussion of function of educational supervision 
in school dedicated to cooperative planning. 
Bail, P. 1-'I., "Do Teachers R§ceive the Kind of Supervision 
They Desire'" ~ I~ Journal of Educational Research, 40:713-716, 
(May, 1947) -
Banse, A. M., 11 V'lhither Music Supervision in the Elementary 
School, 11 In Music Educators Journal, 36:48, (.September-
October, 1949 . 
Discussion of value of music supervisor. Concerned 
with disadvantages of supervision. 
Anonymous, "Supervision: The Lighthouse of Education," In 
Education Method, 19:19-20, (October, 1939) 
59 
Suggestions by a teacher of supervision she 1'lould like. 
Outline seven techniques. 
Bartky, John A., "Helping Teachers Teach," In School and 
Society, 66:241-244, ( September, 1947) 
Recall for more su pervision. Curricula be tailored 
to fit teach ing stature of teacher. 
Bodegraven, Paul van, "Problems in Music Supervision, 11 
In Music 'reachers National Association Proceedings, 
155-156' 1947. 
Current problems for music supervisor in his 
relation s with teachers. 
Brown, Edwin J' ., ''The Principal and Supervision, 11 Bulletin 
of the Department .of Elementary School P.rincipals, vel. 
VII, Washington, D. c., National Education Ass ociation, 
(January, 1928 ) 
Bryant, Charles w., "What to Look for in a Music Teacher," 
in Clearing House, 21:428-429, (March, 1947) 
Chambers, H.L., ''Supervisors Study 'rheir Common !Toblem," 
In Baltimore Bulletin of Education, 25:268, (April, 1948) 
Choate, Robert A., "Supervision and the Curriculum," In 
Educational Music Magazine, 30:8-9, (N~vember, 1950) 
Connette, ~Sa.rle, "Supervisory Procedures and Their Relative 
Desirability, 11 In . J"ournal of Educational Research, 3.2:182, 
(November, 1938) · , . - . . 
Desired elements of supervisory program. Ten 
methods of good supervision, and their desirability. 
Davis, Ennis D., "Supervision is a Top-flight Job," In 
Educational Music -Magazine, 24:21, (January, 1945) 
Dalia, A. J., "Guidance in the· Supervisory Program, 11 In 
Education Administration and Supervision, 33:280-290, 
(Sept ember, 1948) · 
Edwards, William T., "Chart ing the Supervisory Program," 
In ~tlucational Leadership, 4:527-531, (May, 1947) . 
Plan for organization and planning of any program 
in supervision. 
Flinker, Irving, ''Supervision can be Dynamic," In 
E'ducation Administration and Supervision, 34;337-346, 
(October, 1948) . 
Dynamic planning of supervision. Stress on all out 
aid to classroom teachers. 
Gillet, Myrtle M., "Meaning of Good Supervision, 11 In 
Journal of Education, 131:154-156, (May, 1948 ) _ 
Criteria for .a good supervisory program. Process 
of real supervision in elementary school. 
Glicksman, Nathan H., "Experienced Teacher Under Super-
vision, 11 In High Points, 31:49-52, (January, 1949) 
Experienced teacher writes account of correct attitude 
teacher should have under supervision. Stresses the 
important relationships between teacher and supervisor. 
Gough, Symmie, "Complaints of a Much-Supervised Teacher," 
In Educational Leadership, 6:154-158, (December, 1948) 
Miss Gough points out qualities she desires in every 
supervisor. 
Anonymous, "The Attitude of' Teachers Toward Supervision," 
In Educational Research Bulletin, 3:59-64, (February, 1924) 
6:0 
Graybeal, Lyman B., "Supervision at it's Best," In 
Clearing House, 18:178-179, (November, 1943) . 
Discusses supervision at its highest level when 
it fr ees teacher from f ear, hat e , anxi ety, insecurity. 
Best when . it encourages to create and express new ideas. 
. II 
6:-J. . 
Anonymous, "Group Processes in Supervision, In Associa tion 
for Supervision and Curriculum, NEA, Washington, D. C. L951. 
Characteristics of democratic school, democratic 
group processes in a ction . Describes group processes 
in the democratic school by supervisor. 
Hamilton, N .R., "Supervising Exceptional Teachers, n In 
American School Board Journal, 119:18, (August, 1949) 
Harmon, Alfred c., rrclassroom Visitation as a Phase of 
Supervision," In American School Board Journal, 118:38-40, 
(January, 1949) 
Jolmson, 'd1lliam H., "Sugges t ions on Supervision, 11 In 
The Nations Schools, 30:43-44, (July, 1942) · . 
Disseminating information and describing school 
policies. Provisions for in-service traini ns, and 
ways to dea l with it. 
McSwain, E .T., "Improving The Music Curriculum in the 
El ementary School," In Music Educators Journal, 40:23, 
( June-.Tuly, 1954) A challenge to i mpr-ove music in next decade, stress 
on improvement of living-learning process. Value of 
correlation and evaluation. 
Morris, M .R., "Music Clines for Elementary Teachers," In 
Music ~ucators Journal, 33 :16-17, (January, 1947) 
Music clinics as conducted by State of Utah Music 
Association. List of demonstrat ion lessons, and dis-
cussion. 
Morrison, J. Cayce, "Supervision from t he Teachers View-
point," In Educational Method, 1:131-138, (December, 1921) 
Anonymous, 11M.usic Supervision and Administration in t he 
Schools, 11 In Music :rnucation Research Council Bulletin, 
No. ~8, Music Educat ors National Conference, 1949. 
Nye, Robert :E: ., . "Cooperative Music Supervision in the 
Elem entary School," In Educational Music Magazine, 
36:33-34, (April-May, 1950) 
Techniques of 1-Jlusic Consultant, or Music Couns elor. 
Nye, Robert E., non Call Elementary l\J1usic Supervision " 
In 1<:ducational Music Magazine, 30:13, (November, 19501 . 
Outstanding Characteristics of on call supervision. 
A new technique in supervision, the four important 
points of this technique. 
62 
Quilty, Marguerite, 11Attention, Classroom lulu sic •reacher, 11 
In Educational Music Magazine, 31:13, (September-October ., 1951) 
Highlights classroom teacher as vitalizing agent 
in entire music program, unit type lesson plans. 
Ryan, H.H., "Bringing Out the Teachers Best," In Journal 
of :F.ducation, 133:41-43, (February, 1950) 
Schwin, H. L., "Story of a Plan, 11 In 1Jiusic Educators Journal, 
36:18-19, (January, 1950) . 
Experiment in supervision, centered on better super-
vision in primary grades. Multiple-class plan of music 
supervision, democracy in action. 
Silfies, E. Rollin, "The Supervisor and the First-Year 
Teacher," In Educational Music rilagazine, 32:21, (~anuary­
February, 1953) 
Discusses orientation program in Oakland, California 
Public schools. Organized plan of guidance. 
Shannon, J .R., ''Teachers Attitudes Toward Supervision, 11 
In Educational Method, 16:9-14, (October, 1936) 
Survey of attitudes of teachers towards all super-
vision, and analysis of survey . 
Sheehy, Emma D., 11Ivlusic and the Classroom Teacher l" In 
Music Educators Journal, 37:36-37, (October, 1936J 
.Attitude of classroom t eacher in mu s ic. Quality 
of music depends upon classroom teacher. 
vlatson, Jack !vl., ''The New Role of the Music Specialist," 
In Nusic Journal, 12 :41, (March, 1954) . 
Classroom teachers job to do music teaching. Not 
enough qualified music teachers in field. Stresses 
help the t eacher needs from the music specialist. 
Vvelch, Lucf. 1-1., "The Teaching of 1·1us ic in Class, 11 In 
J.l.iusic in Education, 18:11, (March-April, 1954) 
Current problems of teacher who knows the subject, 
but has difficulty in getting this knowledge over to 
the class. Criteria for a good class in music. 
\fuitelaw, J·ohn B., "Criteria for :Evaluating the E:ffective-
ness of Supervision," In Ti'ducation Administration and 
Supervision, 27:29-38, (January, 1941) 
Criteria to promote concept of democracy as way of 
life. 
